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Introduction

The curriculum at Manford Primary is significantly more than the ‘lessons’ which make up the timetable.
Our aim is to prepare pupils for the next stage in their education and for successful futures. As such, every
moment in school is part of the process of preparing for adulthood, providing positive role models and
giving children resilience, independence and ambition which, along with a host of other characteristics, will
set them on a positive path. This is intertwined with our adoption of UNICEF’s Rights Respecting Schools
project which includes British Values.

In this policy you will find:

e Information about our intent when developing our curriculum
e Information about the implementation of our curriculum
e Information about how we assess the impact of our curriculum

At Manford Primary School we provide our pupils with a broad and balanced curriculum that will prepare
our pupils for their future.

Following our successful OFSTED result in March 2022 we have taken into consideration the feedback and
have worked hard to develop curriculum in order to ensure the children have a deeper understanding of
what is being taught. We have clear progression in each subject and children are taught to make
connections with their prior learning through the introduction of our Curriculum Motivators and Golden
Threads.



Vision Statement

Manford Primary School has a very strong vision:
“Vision statement”
We believe that Manford children are amazing young people.

We aim to support their development by ensuring they have excellent educational experiences which
encourage a love of learning, a pride in all they do and build memories that continue to influence their lives
in a positive way.

We want to empower them to know that they have the capacity to make great decisions and to change the

world.

School Motto and Values
We teach our children to ‘Believe in yourself’ through our school motto and to follow and believe in or
school values:

Yourself!’ \

MANFORD

PRIMARY SCHOOL
Respect

Resilience  /
Responsibility

Our vision, values and motto underpin all aspects of school life and our curriculum is a significant part of
moving towards our vision. This vision is vital when we consider the intent of our curriculum.

INTENT
The breadth of our curriculum is designed with three goals in mind:

1. To give pupils appropriate experiences to develop as confident, responsible citizens;
2. To provide a relevant and rich ‘cultural capital’
3. To provide a coherent, structured, academic curriculum that leads to success for all learners

During our continuous curriculum development, we determined three key motivations for our curriculum.
These will be reviewed as the school cohorts change to ensure that they are relevant to children in school.



For 2025/20260ur motivators are:

& 1. Global Identity: children will learn to understand their place in the world.

ook 2,

Global Possibilities: children will have a love for learning and be curious: A curriculum

that is exciting and engaging, which challenges children to think, question, problem solve and
reason and that offers hands on experiences so children begin to see themselves as creators,
scientists, designers and so much more. We will nurture inquisitive problem solvers who aspire to
great things in their futures.

hitn,

X 4 3. Global Citizens: A curriculum which celebrates difference, develops an understanding
of right and wrong, and which ensures pupils develop a strong moral compass. The children learn to
understand their place in the world and will be inspired by various role models from all walks of life.

Our Curriculum Motivators are relevant across the whole curriculum and encourage pupils to know their
place in the world, the possibilities open to them and how they can become a good citizen- Across all units
of work (Subjects on a page) links are made to the motivators and children are encouraged to know and
understand how these can help shape their lives. For example:

Global Identity Global Possibilities | Global Citizen

Transport Hydrologist David Attenbaraugh

Inter-cannection of rivers Environmentalist Greta Thunberg

and o Biodiversity Rivers Trust Global Identity Global Possibilities Global Citizen
‘Wakar at a Life sourcs Seientists, Maturalict UK/ New York ort scene Artist Bonksy

Influence of social factors | Poet
inart Writer
Influence of identity in art
Conveying sociol messages
through art

Jean-Miche! Bosquiot
Moya Angelou

Five key aims

At Manford Primary School we offer a broad and balanced academic curriculum that is underpinned by our
five key aims.

Every child a reader: A reading-rich curriculum which enhances learning, supports the development of
communication skills and results in the acquisition of knowledge which is retained, so that pupils know
more, remember more and learn more.

Global Identity: A curriculum which enables children to understand their place in the world.

Global Citizens: A curriculum which celebrates difference, develops an understanding of right and wrong,
and which ensures pupils develop a strong moral compass. The children learn to understand their place in
the world.

Global Possibilities: A love for learning and being curious: A curriculum that is exciting and engaging, which
challenges children to think, question, problem solve and reason and offers hands on experiences so
children begin to see themselves as creators, scientists, designers and so much more.

Learning behaviours for success: A curriculum which nurtures the learning behaviours that will help
children to succeed: Independence; Resilience; Motivation; Being reflective; Collaborative; Creativity.



In order to achieve this, for Maths we follow the White Rose Scheme and in English our work is all novel
based. In our wider curriculum we take one of three approaches our curriculum is:

Challenge Driven: Science, History, Geography, DT and Computing are all challenge driven. At the start of
each unit of work, we get the children in role, whereby they take on real life jobs such as: zoologists,
curators, documentarians, optometrists, reporters, astronauts, naturalists, cartographers and much more!
Once the children understand their role they are faced with a challenge in the form of a letter, email or
challenge card. The children complete their challenge at the end of the unit of work, so that they can
revisit and apply all that they have learnt.

Skills Driven: PE, Music, Art and MFL are driven by the acquisition of skills. Skills can be acquired by doing,
and the best way to master something is through regular practise or trial and error. Skill-based learning
aims to build upon knowledge by developing practical expertise in a particular area.

Discussion Driven: PHSE and RE are driven by discussion but Talk is encouraged across all subject areas.
Students are required to find new information together, talk, listen to others, and ultimately think for
themselves. Discussion-based learning can lead to better practical knowledge and potentially improved
long-term knowledge retention when compared to the more traditional format of lecture-based
learning. Good questions and answers can get children to think deeply and make connections. We
encourage our pupils to Talk like a ...... (Historian, Geographer, Artist etc)
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Our curriculum development has taken these aims and motivations and used them to create a classroom
curriculum and the principles of a whole-school curriculum. In addition to these, carefully planned
curriculum enhancements and extra-curricular activities will provide pupils with improved ‘cultural capital’
which will allow them to have a greater understanding of their world, to express themselves in a more
mature way and access texts which will challenge their reading abilities and preferences.

There are two main elements to our curriculum:

Element 1) We tailor our curriculum to the needs of Manford’s learners in order to achieve our vision

Element 2) We draw on our subject progression maps to ensure coverage, spaced repetition, rigour
and progression as children move through the school

Progression Maps are available in Teacher Resources- Curriculum- Subject Progression Maps 2024 - 2025.
They are available for all the curriculum subjects e.g. History, Geography, DT, Art.



IMPLEMENTATION

Our curriculum design is based on evidence from cognitive science; three main principles underpin it:

1. learning is most effective with spaced repetition.

Interleaving helps pupils to discriminate between topics and aids long-term retention.

3. Retrieval of previously learned content is frequent and regular, which increases both storage and
retrieval strength.

N

Learning is a change to a child’s long-term memory (retention of concepts and information). To achieve
this, our curriculum is structured so that the focus is revisiting/repetition of subject concepts linked with
our Golden Threads through different curriculum content, providing pupils with the chance to embed and
develop true mastery of curriculum areas and ensure depth of learning.

Golden Threads
'Golden Threads' currently run through two curriculum areas. These are specifically chosen
Historical/Geographical concepts which the children revisit throughout KS1 and KS2. As the children revisit
each concept, they build on previously taught learning, developing their understanding and knowledge of
each golden thread, whilst observing how they change throughout time.

History Geography
Society/Culture-What was life Settlements & Population
like? e landuse
Governance-inc Empire e Landscape
Empire e  Migration
Legacies Sustainability
Equality e Trade

e  Farming & food

° Environmental issues

e  Global matters
Weather & Climate

° Biomes

e  locational characteristics

Mapping
e  location
e Direction
e Compass work
o Map work- scales, keys, relief
e  Field work

Subject Concepts

Each subject has their own set of concepts where aspects of them are taught progressively from Year 1 to
Year 6. For example:

History:
- Chronological Sequencing (Chronological Understanding)

- Interpretations of History (Historical Interpretations)
- Developing Historical Knowledge (Understanding events, people and changes)
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- Historical Enquiry
- Organisation and Communication

Geography:
- Developing Locational Knowledge

- Developing Place Knowledge
- Human & Physical Geography
- Geographical Skills & Fieldwork (including Mapping)

Further curriculum developments:
In 2023 we moved away from topic-based lessons to subject specific lessons which focus on the key skills
and knowledge needed to be a Historian, Geographer, Scientist etc

Subject Approaches

History, Geography, Art, DT and RE all have specific ‘Subject Approaches’.

In History/Geography each unit begins with ‘Let’s get in Role’ and is followed by the creation of a thought
shower (History) or a ‘Tell Me’grid (Geography). In Art each unit begins with an Artist study, in DT a real-
life-scenario is presented to the children and they are invited to solve it. Children’s thoughts will have
been triggered by these initial activities. Details of this can be seen in ‘Manford’s Geography & History
Approach’ (see below).



Manford’s History & Geography Approach

Manford Primary approach |

to History & Geography

Thought Shower/Tell me
Let's Get in Role. grid

It's CHALLEMGE time! Children will be

- ! The first activity within a unit introd uces the
given a clear role that they will take

on for the entirety of the topic e.g. ek 1:|‘1|=_-_||:tidr|_!n e
‘We are archzeologists. Once the CONMECT this to things they have already
children understand the rale and learnt in other topics.

what it entzils in the real world, they Leaming progresses primarily from prior
will receive 3 challenge. This might knowledge, 50 we support connections to
be in the form of 3 letter, email, post engage children’s prior understandings. Then
card or simply just a task card. The we ACTIVATE any current knowledge by
challznge will provide a clear allowing the children time to consider what

PURPOSE for l2arning and set up a . I ;
consclidation task which will b= . ﬂ'l_wmlg"lta b:nEw Aot the Mopc.

completed at the end of the unit of
weork.

Knowledge & Skills
The sequence of lessons that follow will include an

P . array of teaching and learming strategies to ensure
TEGEF’HHQ‘ STF'ISITE'QIE'E children are given & wide range of experisnces

* Exposition and modelling Ways to record which enable them to develop both their

# Effiective quastioning learning knowledge of the unit and their geography,
# Group discussion recarded group work history skills. Lessons will allow pupils to explore
= whaole class discussion *  Photographed the local ares, and use key resources such as:
® Active learning practical work maps, globes, aerizl photographs, compasses; 05
» SEqUENCing Annotated diagrams maps and graphs in geography, and look st both
» Fiekd work % Annotatsd extract: primary 2nd secondary resources in history.
# Observing/ analysing/ from s=condary Lessons will allow for the application and
deducing zources consolidation of reading, writing, maths and
» Role play and drama Sraffolded sentence computing skills. Lessons will begin with time to
» Enguiry stems: | think that._, recall, revisit and consolidate learning from the
® Research The source ..., | can previous session and plenaries will b2 used to
» Enrichment — visits, visitars, Mind Mapping engege pupils in constructive l:':lee-p l=arning to
experiences support the development of sticky knowledge.
History & Geogrophy progression mops are to be
veed to ensure the key subject disciplinary
Knowledge Mats knowledge and enguiry skills are taught.

= Knowledge mats are used as a supportive
resource. One per child to be placed in the
front of their books at the start of each unit of
work. Thay include key wocabulary, facts and
us=ful information which will allow children to
keep revisiting and revising throughout the
topic. Knowledge mats encourage discussion,
can b= used as a regular retrieval and
reference tool, they are good reminders of key
vorebulary and 5|:!Elling, and they will maks up Saciety/Curkeire-What ws Settiemeants & Foniation
part of the class display and be z2dded to as the Jife [ke? Sustevnabity
childran's knowledge despens. Governmnce-jpgEmpire Warther & Chimate
I . Masging

Golden Threads
‘solden Threzds' run through various curriculum areas.
These are specifically chosen histonical/G=ographical
concepts which the children revisit throughout K51 and
K52 as the children revisit each concept, they build on
previously taught learning, developing their
understanding and knowledge of each golden thread,
whilst observing how they change throughout time.

History Getgrraphiy

Consolidotion & Assessment
At the start of 3 unit children will begin with 2 Sticky knowledge quiz bassd on previous historical/gecgraphical learning
tzken place. The tazk set at the beginning of the unit is carried cut so the children succeed in accomplishing what they set
out to do within their role (Let's get in role!). Throughout the wnit of study short summative assessments are carned out to
3ssess learning. During the leaming journey children will produce quality recorded outcomes.




Manford’s DT Approach

Manford Primary approach |

to Design & Technology

Explore
Investigaoting & evaluoting existing
progucts
A product design or 3 designer’s work will

Design & Make project
The first activity in each OT unit of work will begin with
a real-life scenario that the children are invited 1o sohe.
E.g. A member of your family is struggling to eat

encugh fruit during the day, they say they do not hove
the time.

peortunities for market res

be studied. This will allow children to build
their understanding of design, develop their
knowledge of designers and inform their
own design work 25 well 2= provide

earch.

Design ond make o fruit smoothie to soive
this probilem

Focus proctical tasks
{Knowledge and skills)
Children will learn skills
and techniques needed to
produce products relating
to five areas:
Cooking & Mutrition,

SystEms
DT progression maps are to
be used to ensure the key
subject knowledge and
skills ore tought, revisited
and progress with the

-

=
"G Design
Children will us= their knowledge/research to develop
Design Criteria, state the Product to be designed, the
User and product Purpose. They will produce their own
design,/'plan for 2 purpaseful, functional product which
meets the desizn criteriz. &l resources will b2 displayed

n K51 thizs may be 2 [abelled drawing and a werbal or
written explanation of their design/desizn choices. In
K52 this may be & range of annotated drawings/sketches

that show refinement owver time and are accompanied by

convincing justifications. it may also include the use of
Computer Alded Design (CAD).
All & essential principles of DT are to be considered.

child’s jourmey through
schoal.

% Make

The children will then use
their plans and select
gpproprizte tooks &
materizls to enable them to
make their gquality product.

hani struce so children know what they hawve to design with e.g. In K52, children may makes 2
mechanisms, structuras . P P -

v fruit/Veg/straws/cups/tubes/equipment etc H to- before their final
textiles and electrical - =2/ - g Eroto-gyps beTors TS iing

design. Children will be able
to cut, shape, join and finish
accuratehy using a wide
range of materials including:
construction, textiles and
ingredients.

Teaching Strategies

OT Project Books: Ways to {:l
record learning

Evaluate

Finished products are evalusted agzinst the

Exposition and modelling
Effactive questioning
GEroup,sclass discussion
sSequencing

investigating, disassemblz
& avaluate
Enguiry/Res=arch
Enrichment — visits,

Recorded group work
Fhotographed practical work
Initial designs,ideas- labelled
Finzl designz — labelled with
materials, technigues,
ME3sUrEMmEents

Sequences, process dizgrams
Evaluations

Design Criteria.

In E51, children will be to explain what works
well and not so well in their finagl product and
may have opportunities to further improve their
model e.z. making it stronger or more stable.
Im K52, childrem will b= able to explain why 2
finished product has or has not been successful.
They will be able to test their product and make

visitors, experiences

suggestions for improvemnents, altering their
original plans to reflect this. Children will
evgluate the appearance and function of their
oroduct agzinst the Design Criveria.

revisiting and revising throughout the unit of wark.

Knowledge Pats are used 35 3 supportive resource. One per child to be placed in the front of their OT Project books at the
start of each unit of work. They include key wvorabulary, facts and useful information which will allow children to keep

“Talk Like a Designer" mats are designed 1o improve children’s oracy when speaking or writing abowt OT 22 well 23 ensuring
they use the correct vocabulary. These are to be kept in the Knowledge Organiser Folders and referred to every lesson.

Assessment

Throughout the unit of study, projects will be marked in line with school policy. Al elemants will be looked at: explore,
design, make and evaluation process and of course the guality finished product. Final 3ssessment will be based on the

child's project book of l2arning produced during the whole unit agzinst the criteriz in the OT Subject Progression kap.
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Manford’s Art Approach

Manford Primary approach

] Artist Study
to Art and Design

The first activity within a unitintroduces the unit
of work to the children with a focus artist. They
Elements Df Art will explore the context of the artist's waork,
Artworks will be analysed including relevant bicgraphical details, themes of
and evaluated using ’ the art movement and how to use the elements
vocabulary linked to the of art to descoribe or discuss arbeork.
elements of art: line, shape, The T BTt of Art Connections to other focus artists and art
value, colour, texture, space i J_-(, - movements studied will enhance their
-

and form. " understanding of art history.

[

Children will slzo consider
their opinion of the moad, [} » n
fesling or atmospheres of K

artwork, discerning possible —
messzges or themes therein.
They will be encouraged to Art Disciplines

a5k questions sbout the
artwork. Children will learn technigues within a range

Sketchbooks
Artist studies
Teaching Strategies Seguences of

of disciplines: drawing, painting, sculpture,
printing, textiles, collage and digital mediz.
Art progression maps are to be used o ensure
the key subject technigues are tought,
revisited and progress with the child's journey
through school.

* Technigue maodelling lzarning

® Effective questioning Experimentation

* Growp/class discussion with different art

® Sequencing disciplines

* Obszerving) analysing/ Artwork analysiz and
deducing evalustion

* Enrichment — visits, Development of final
visitors, experiences piaces

Evidence of final
pieces

Progression towards
imaginative
recording

Knowledge Mats =re uzed 25 = supportive resource. One per child to be placed in the front of their
sketchbooks at the start of each unit of work. They include key vocabulary, facts and useful information which
will allow children to keep revisiting and revising throughout the wunit of work.

—

=

“Talk Like a Manford Artist™ mats will support children's language skills f n-ﬂ"'!ﬁh-'b_;—-?....,_::.'__"—lr
in @nzlysing, comparing and evalusting art. | e
Each phase will receive a mat for their Knowledgs Organiser Folders.

Assersment
Throughouwt the unit of study, sketchbook work will be marked in line with schoaol policy. Fesedback given within
lezsons and sketchbooks will guide children in refining their techniques, as well as to further reflect on the
artists and artworks studied. Final assessment will be bazad on the child's portfolic of learning produced during
thie whaole unit agsinst the criteriz in the Art Subject Progrezsion Map.

11



Subjects on a page (See example below)

For certain subjects we have moved away from Learning Intentions to Learning Questions
(History/Geography/Science/Art/Dt/RE) the aim being to motivate and engage our pupils to discover and
shape their own learning. Providing children with learning questions engages them to think and delve
deep into the subject area to find the answers. The subject unit is planned progressively to build a child’s
understanding of the unit and to build on previous learning.

12



Example ‘Subject on a Page’:

UGH ¢
yao o

e
S ==l Y

MANFORD

PRIMARY SCHOOL Vocabulary
First
Year Two ?:::]
The Great Fire of London Past
History National Curriculum Objectives Present
» Events beyond living memory that are significant nationally or globally (for Older
example, the Great Fire of London, the first aeroplane flight or events g::er
commemorated through festivals or anniversaries) 50uryce

» Significant historical events, people and places in their own locality

Let’s get in role
It’s challenge time!
Suggested task- Children will receive an anonymous diary extract
Read the extract together- Ask and answer questions (sources of evidence). Extract the key information

Questions for Learning
https://www.fireoflondon.org.uk/

Lesson 1 Let’s get in the role of a ‘Historian’- discuss the role of a Historian and how they would use a diary as a
source of evidence. What information does it provide, what information does it give us about the past?
and then create a thought shower about their knowledge of London.

Who was Samuel Pepys and what did he tell us?
How did he tell people then and now?
How was Samuel Pepys diary a reliable source for information about the events that took place?

Lesson 2 How do we know about the Great Fire of London?
What do artist paintings tell us about the Great Fire of London?
Lesson 3 When did the Great Fire of London happen?

How did the Great Fire of London start?
How did the fire spread?

How long did the fire last?

How were they able to put it out?

Lesson 4 Which source of evidence is the most reliable and why?
Lesson 5 What was different about the buildings then that helped the fire to spread? — materials, proximity to each
other

Why did it spread so quickly?

Which buildings burnt down?

Lesson 6 How did London change? https://www.nationalarchives.gov.uk/education/resources/fire-of-london/
Who was Sir Christopher Wren?

What impact has Sir Christopher Wren left on London after The Great Fire of London?

Lesson 7 Why did the Great Fire of London cause so much destruction?

Lives, housing, poverty, class, money

What lessons have been learned following the Great Fire of London? — shared write, challenge to write a
paragraph

Lesson 8 How did London respond to the Great Plague of 1665-16667
https://www.nationalarchives.gov.uk/education/resources/great-plague/

Plague (benefit) vs COVID, fire brigade, fire safety

Assessment Tasks- highlighted Lessons are assessment focus pieces that need to be planned for

Global Identity Global Possibilities Global Citizen
Architecture Sir Christopher Wren
Diarist King Charles
Member of Parliament

13
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DT subject on a page

Vocabulary

MANFORD

PRIMARY SCHOOL

Year Three
Structures: Shell Structures using CAD
Design & Technology National Curriculum Objectives
Key stage 2
# Develop and use knowledge of how to construct strong, stiff shell structures
# Develop and use knowledge of nets of cubes and cubcids and where appropriate, more
complex 30 shapes
* Know znd use techniczl vocabulary relevant to the project
Design
>

Generatz realistic ideas 2nd design criteria collaboratively through discussion, facussing
on the needs of the user and purpose of the product

# Develop ideas through the analysis of existing products and use annotated sketches and profotypes to

madel and communicate ideas
Make
3 Order the main stages of making
# Select and use sppropriats tools to measure, mark out, cut, score, shaps and assemble with soms
accuracy
# Explain their choice of materials according to functional properties and assthetic gualities
#  Usefinishing techniques suitzble for the product they are creating
Evaluate
3 Investigate and evaluate a range of existing shell structures including the materials, components and
techniques that have been used
# Testand evaluate their own products agzinst design criteria 2nd the intended user and purpose

Scenario/Problem

A member of your family is having @ birthday soon and you have bought them a gift that requires a gift bax for it
to be placed in.

Design Brief - Design and make a gift box for a family member

Questions for Learning

Lesson 1 Intraduce the problem - A member of your family is having @ birthday soon and you have bought
Explore them o gift that requires @ gift box for it to be placed in.

How can we do this? How would we make = gift box?
‘What previous learning could help us?
Herws cian we ws joining and eutting technigues with paper and card?

Budget
chn to bring in
own boxEs froM | yhat is a shell structure?
home— Show the chn some gift box designs from Design Bridge & Partners, Tiffany & co.
differentshapes | pooio e some different shell structures (ceresl bouss, gift bowes)

- identify the product and what it's purposa is. Kow doas the dasian help to 22 this?
- \dentify what the product has baen made from
- Take the boxes apart and discuss how they have been made. (tabs)

Lesson 2 Focus practical tasks (skills/technigues
Focus Practical | How can we make a shell structura?
Tasks Demonstrate each skill to the dass
- Assemble and evaluate pre prepared 30 shapes using standard sized card squares, rectangles, sguilateral triangles,
wosceles triangles and hexagons, joined with masking tape.
Buidzet - Create a net withaut CAD — using specific measurements — model how to use a ruler effectively
{Draw the faces and stick them together, add tabs, glue your paper net ante card and cut out
- Shaw children how to stiffen and sheet materials by laminati I ribbing
- Carousel of activities to try
Lesson 3 Focus practical tasks (skills/technigues)
CAD - Forus How can we use CAD to make a shell structure?
Practical Tasks | Demonstrate how to use CAD using Microsoft Ward and ressarch
Lesson 4 Design and make a gift box for a family member
Design Display zll equipment needed to make 2 30 box.

collection of card, squared paper, coloured paper, adhesive taps, masking taps, PVA glus, Elus
spreaders, acetate sheet, falt tip pens, rulers, scissors

whiat is the purpose of my product, how will it work and what will it look like?
Wha/what is the praduct for? What will make our product unigue/different? How will we know thot we designed and
made o suceessful product?
Together st the design criteria (Min 3) and display as 3 class
Froduct:
User:
Furpose:

- Understand and gather information about what your family member would want from 2 gift box
- Describe the purpose of your product and how it will wark
- Identify design features that will appeal to your family member

Generate ideas that meet needs of user

Give the children time to design their boxes.
- Design your gift box - Draw and label on A4/AZ paper & separate designs, and then one final
design fully measured and Iabelled — using actual measurements
only use the eguipment availzble  {Demonstrate expectations through a variety of designs)

Lesson § Make
Make How do you make a gift box?
- hiy ‘wwwi.youtube.com/watch LATVERT Rt

@ As a class create one of the above boxes

Demonstrate using a ruler and scoring the card — refer back to your focus tasks leamtin lesson 3

Each child makes their gift box — remember to draw your designs before cutting and assembling your baox.
Lesson 6 Evaluate
Evaluate How can we make & shell structure stronger?

Evaluation
#  Evaluats your product against the Design Criteriz — both strengths and areas for development
#  How has the product been designed for your user?

»__How could the design be improved?

Assessment Tasl
the unit of work, Invalvement in lessons, skills leamt, Global dentity

Azzzzsment will take place through

N . N Designer Joha Morrls — CED of

ideas shared, designs created and finally evaluations. Susiness perscn Design Eridge

All will be recorded into the child's T Journal. Anthoey Ledru - C20 af
Tiffany & Co.

Resources Needed for project

collection of shell structures for different

es and users

card, squared paper, coloured paper, sdhesive tape,
masking tape, PVA glue, glie spreaders, scetate sheet,
caloured pencils, felt-tip pens, rulers, rightfleft-handed
ACisEOrs

camputer with computer-sided design (CAD | software -
Microzaft Word, printer
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Art Subject on a page

MANFORD

PRIMARY SCHOOL

Year 1
Amedeo Modigliani

Art Mational Curriculum Objectives

The national curriculum for art and design aims to ensure that 2l pupils:

& produce creative work, exploring their ideas and recording their experiences

& become proficient in drawing, painting, sculpture and other art, craft and deszign techniques
& =valuate and analyse crestive works using the language of art, craft and design

& know 3bouwt great artists, craft makers and designers, and understand the historical and cultural development of
their art forms.

Questions for Learning

Lesson 1 Whao is Modigliani?
Artist Study

Lesson 2 Howw can | describe Modigliani's work?

TF1 — Why the long face? (Cycladic, African and Khmer art influence}

TPZ — How can we describe the colours?

=>{Flzy a colour match game of your choice e.g. chp have labelled colowr swatch from the Knowledgs
arganizer and search for it in the classroom. Have some blown up Modigliani portraits on the wall too. ]

Lesson 3 How can | draw a face in the style of Maodigliani, using tones and careful obsersation?
TP1— How dao | sketch lightly?
TPFZ — How do | position the features?

Lesson 4 | How @n | create textured backgrounds in the style of Modighani?

TF1— How can | hold 3 soft pastel? How can | use it on its side?

TF3 — How can | layer caolour? How can | blend colour?

=x£hp to create an A4 background in greys/violets/purples/blues/whites {spray with fiative/hair spray
after school)

Lesson & & | How can l mix colours and paint style of Modigilian?
TPF1— How do | mix ochre colours? (like the range on the right)

w ==Uze 3 template cutfing of 2 Modiglizni portrait face. CT mods]

creating & mini range of colowrs by dabbing togsther the yellows, reds,

brewns. Sha can make the tones more white or brown as they wish, but

show renge. Demonstrate gradusl addition of 3 colour to your mix and

applying it to the face, overlaying and changing through differant hues

and tints. Within 44 paper with thin brushes.

chp/edults to cut around their portrait and stick anto their background.
Assessment

Global identity Global Possibilities Global Citizen

Base your assessment on the |t | Ameden Meadigliani
child's portfolio of learning Painter
produced during the whale unit Fortrait Artist

2gainst the criteria in the Art

Subject Progression Map.
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Other schemes used to enhance our curriculum

Teacher Resources- Curriculum-Schemes of Work

PSHE- Jigsaw (online Portal- see section in the handbook (x2 sessions per week)
Computing- Purple Mash

Online Safety- 2BeSafe online (Purple Mash)

RE- Redbridge Syllabus

PE- Cambridgeshire Scheme of work (TR/Physical Education/Scheme 21-22)
French- Rigolo

Music- Kapow

Regular opportunities for retrieval have also been built in through the concept of ‘No/low stake testing’.
An example of this comes in the form of quizzes with immediate feedback. This is to be implemented due
to a growing body of evidence that retrieval practice, such as quizzes in the classroom can boost academic
performance and long-term memory. This effect works when children believe it is not a test. Also, Do
Now’s are to be used at the start of lessons for revisiting and revising knowledge and skills learnt.

Knowledge organisers

Each class has a set of black folders (approx. 6) for their tables which over time will contain the key
information and knowledge children need to refer to regularly. Anything can be added to the knowledge
folder that we want children to use regularly. The folders should contain the Knowledge Organisers from
the previous year for History, Geography and Science. Each Year the folders will be handed up with the
class and added to.

Knowledge organisers will be used at the start of each History, Geography and Science unit or as the
teacher feels will enhance learning. They are to be placed in the child’s book at the start of each unit of
work for regular reference. The knowledge organisers are also to be used in Do Now tasks in order for the
children to learn and retain the key information contained on the organiser. The information on the
knowledge organiser is the sticky knowledge that all pupils should retain.

All knowledge organisers have been created by subject leaders and are specific for our units of work-
chosen progressive key vocabulary, substantive knowledge relating to the learning questions and

oS

z

| Stoly lasulispe e kol

of London~ear

| wmensuheredigthetiee
atar? I

3 bakery o PusdngLans cn. § ol |
September .

Pointillism

|Pointillsm @ style of painting that grew frem impeessionitm,
h us
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Experiences
Experiences which add to the learning, providing a greater depth of understanding and first-hand

experience are planned into our curriculum. Visits and experiences will focus on children remembering the
learning rather than the experience of being out of school. However, it is important to note that visits
enhance children’s wider development of citizenship, and, as such, have impact at different levels-they can
really add to cultural capital by enabling children to put life skills into practice. They also enable children to
develop and shape their schemas, which leads to long term retention of knowledge and the ability to apply
this to new learning. Not all of our experiences involve trips out of school-we use ‘Now Press Play’
immersive experiences to bring concepts and knowledge to life. Experiences have been mapped across all
curriculum subjects from EYFS to Year 6.

Each year group is to plan and attend a minimum of x3 trips a year (place of worship, x2 museum/place of
interest/theatre/field trip/virtual visit). In Year 6 pupils have the opportunity to attend a week long
residential which focuses on team building, new skills/experiences, independence, social skills, interaction
with adults etc
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Broad & Balanced Curriculum

Manford's Curriculum
Broad & Balanced

Eco Team
Clrthes recycling
projects, battery
Art chubs, Competitions, Ukulele callecting, bulb planting
Lacal Park banner Singing [chair) local anea, Ftter pickin 3-
= iin the community Leadership
Srmart Sehaol Coundl

Art Leaders

Citizenshi National Curriculum Subjects perh e

Polics English Maths Science DT History Gecgraphy Art B Design Music Al sz el

Bikeshility PE Computing/Online Safety French PSHE/SMSC RSHE LR i

Charity events

P After School Chibs

Cycling, Football, multi-spa
Music Lessons Sehool Trips Leadership Role o b
Young Voices Phaces ef wardhip Ambassadors, Prefects

Albert Hall Loeal waalis ‘Walk Zone Project,

Carol Singing Cading Club, Running the

Libsrary, Charity Events

cake sale)

Dt doer & dl e akia i-Fairlop waters
(SR,

Cultwral Capital
.. the et errtial koo ed e that pupils need to be aducated citizens, introducing them to the best that has been thaught and

caid, and hedping to engender an appreciation af human creativity and achievemsnt. ..

Chaijee of ta gnificant peaple studied, chaice of Historical subjects-
Curric uhim mativators | Glebal bdentity, Global Otiien, Global Poss bilites
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Curriculum- Whole School Overview 2025-2026

Curriculum Overview 2025-2026

- =)
MANFORD

PRIMARY §CHODL
Curriculum Global Identity Global Possibilities Global Citizen
Motivators & oA Stz
Term Autumn Spring Summer
pmscmou‘nec Me and my community Festivals and celebrations Tell me a story Growing and Changing Journey around the world
eption
\{ear 1 History Geography History
Ourselves ‘Our country England Transportation
History Geogr, iE 1 » e History Geography
Hitory-hly family, Manarchy, | Whara we live- Hainault, lacation, where In - Transportstion Tranzport geagraphy
famity tras, Toys now/then Grest Britzin, whara in the UK, mapping Geogrophy lﬁ“;"'—“’“"’l . History (3 Lessons} How has tramsport changad? Maping journays araund tha world,
-Wiha is Fragerick Gibbard? Whers ara wa i the warid Vocel- manarch, parisment -bast, bicycka and plana diffarent tranzport in diffarant countries
Haw can you identify each country in the UK? | govemment, democracy Famous imvmntars Eoofriamly tranapart
Garret: Margan - imvanzar of What ara the human & physical fastures of Towes of Landon- purpose of Climare changs
e 3 position taffic ights tawns & the cauntryside? cxstles, crown jmwels, deferc,
afrar prisonars, houss the monarzhy,
Revens Besfzztess Manzrchy
[facus on Gueen Elizsbeth- 33C £5!
Histery- coatles end knights
Art- Amadeo Modigliani | DT-Cooking & Mutrition- Praparing Fruit & Art- llustrators. DT- Mechanisms: Sliders and beavers. Are- Artisr: Artist: Henrl Aoussesy/ | DT-Structures: Fragstanding Structures
Artist: Amadeo Modigliani | Vegetasies = | Drawilustrations and us digitsl mediz | Design and make & slider story boerd for Claude Monet Dasign & make raw playgraund
(Drawing: pencl, paintng) 2 to creata illustrations reception (Painting + Colour Theory) squipmant for our schaal
E Sculpture - Fingar pat clay
Year 2 History ] Geography T Geography
The Great Fire of London = Local ares study-Redbridge and Bangladesh x Hot & Cold Places- Africa & the Arctic (9/10 weeks) |
Geagraphy = Mistary |6 lzszanz] i Kot and cold places - facus an Africa & Arctic, map work, cortinants
Reliabifity of sources, Cause Wherg in the Uk? Cities. maps, Thamas 8 | Whers are wa inths warkd? Whers in Local histary. Or Barmarda, Emily = Serdemants, Pagulztion & Megping.
and impact pf the fire E the warkd is Rosa Parkas, Florance B Adrizen Sefari, Arctic Expacition- animels & hekitsts
B | eduricgs Welcoma s v Mary Secole = cts of dlimete chanze
Ars- Wassily Kandinksy | DT- Mechanizms- Wheels & sxles § | Ark Andy Galdsweriny DT-Cooking & Nutrition T [Ar Artist: Georges Seursty Chrls Ofil | DT- Textiles: Templeses anc joini
Artist: Wassily Kandinsky | Design & make 3 moving vahicke E | (sculpture - other materials, printing) | Preparing fruit & vegstbles: Dasign & = | (peinting + Colour TheoryTexsies per | techniques
(Drawing: pencll, pestel, =1 maka 3 vagatsblesalad | oTee and mske & hend Suppet 5 en
charenal; collage) s 5 African or arctic animal to use to share
£ e facts sbout snimals to reception
= B or your end of yzer show
Year 3 Histary UK Geography g European Geagraphy [s iessans) History- Victorians |s iessans] # History
Stone Age to the iron Age Ta Uk ané cities (AL} : Regions & citiaz- Castarn, westarn e | -Industrial Revalution|Legacies/culturc) g The Roman Empirs
How gt paosle liva i ths Forus city of chaics, Human and Pysical § | (Povtical & Topsgraphical)- L. facus ity | -Division of richipoar (Equalny) L0weeks Geograph
Palagalithic pariod. [mountaing, rivers, etz] an of chaica {comparizan pises) -Invertions {lagacy) Who wara the Romans? When gic Rome devalop Mapwork
{Sattlemants, invasian and T Femania- Landan v Bucharast -Hame & schaal life into the Roam Empire? What made Romans Movamant of Armias, craation
Farming} - Crims & purianmant (Gavarnanss) powsrful? What did they practise/belisve? af the Empire, mavemant,
~Significant people Lifia, saciaty raazans for invasions
| | Impact of the Reman arrival on Britain {ssttlemantstrads links stc)
Ast-Fainting, drawing- Stane | DT- Shell Structures- Dasign & maks = gift box Arte Vincant Yan Gough | DT- Electrical Systems : Simple circuits Art- Roman Art DT- Foad & Nutrition: Healthy & varied
ga Art-Cava paintings (Drawing: pancil, Painting + Colour ‘and switches Artist: Edmonia Lawis Diat
(Drawteg: pencll, charcasl, ol Theary) Decign and make o system aperated by (sculpture: clay and masaic) Dasign and maks @ nutritional sandwich
sastals, 5oft pastals, rubbings) rection] cireatte- miottlinh el PP Roman Art
NP7 Stons Agal T the Siona electricol circuits~ nightiight for prescice s
iy child
Year 4 volcanoes and History History
Ancient EEypt- achievements Anglo-Sawons & Scotts wikings & Anglo-Saxon (5 weeks]
= = 7 weeks] ~struggle for the kingdom of England ta |
[ e —— Hzw dd pve the = Wha wars thay? Whars did they coms | the time of Edward the Confessar
uaz GoduiGaddzany Geography [ ons] from and why? Life during this periad in |
pumfeisie nd st Mountaing, Volcanaes, Earthquakas- Climate zonas | Velcamic arugt Britain, Gavernarce, balicfs, lagacies
GlzzerTuanthamen, and Bomes & Herculanizn
Curriculum Overview 2025-2026 oA
MANFORD
PRIMARY SCHOOL
I What is a mountzin? How oogs the mavemant of tha Maunt Exre Art- Angio-Saxons and Scots DT-Taxtias- Casign & makea pancil |
— tectanic plates create volanaas? How does the Learn abaut Angla-Saxan art caze far yourself |
DT-Foad & Nutriten Ant-Andient Egyptians mavamant of the tectonic plates create earthquakes? Colour theary {e.g. colour whasl)
D‘;'ﬁ"“"‘"‘“"" braad Artist: Alza Awad What iz 2 bioma? Haw da wa 53y safa in axrema liurminatad manuseripts/ historiated
and dip [Drawing: pencll, Sculpture: mad-roc) snvironments/weathar? How does human actian lettars
| NPP: Andent Egyptlan/ The Secret Tomb impact climats changs? ; Collsgs, painting & calour theary
Art- Hokusal- printing DT- Mechanical Systems: Levers & [Deveiop, inspiration, painting]
Linkages
Dezign & Make 2 2n infarmation bock far
V3 abaut meuntsins, veleanass &
ﬂlﬂhsu:k_ﬂ
Year 5 History- Anci s ‘Geogrephy- Rivers- Roding and Thames The Windrush
-iifs, & Human and Pryzical features, compars ta th Nils, watsr cycle History (7 weeks]
Histary Geogroghy (7 essans] Cosstss iessans] Wt s i Windrus D Why? U S mmigrant sxzest
Ute, ackivsmants and Influsnces on the westes Physical featurs of Grascs, How Coms  fver stant? fesiures flooding defence, seitements | Ercsen, comstal femures, o s s U7 B
ward. ICETCN, MaD WOMK, rass & paterms impomance o rivers \cngsnare ar, gerences wrlmar
Ars: Artlst; Ancient Gresks | DT- Structures- Frame Structures Art-Ance Derain Thames DT- Foad & Nutrition: Calebrating culture and
[Collage, drawing: Playground shafan “The Rising Tide" lazen daCaires- laarn semsonality- ideas: breod, plrra, savoury
architecturs, printing) and dezign SEUIE Sagany STanEE Sovay Mgt corat et At Soris Soyee/ Snget Ry a2 finzh i
Group Collsgs, tla printing and (Painting + Calour Theory, Seulpture: dnack z2u8 [Develap, lnspiration, Digital) it g s
sslFmads bocks. Gresk design) Digital in Comguting far Alay
archRecture. [Devaiop, drawing,
archiecturs, printing, collage)
Year 6 tory- Local History of WWz2- 1939-1845 Geogra) Geography tory Geography

History Gezography
Affacts, legacy, housing, schaol (naspital), Or | Maps — skills, comparison

rdo's

Art- Henry Moore- gancil,
charcasl snd chalkwork.
Fiassa/Guarnica-Artist's
interpratation of war

DT- Food & Nutrition- calebrating cultura &
seasanzlity
Dusign & Maks bread

Morth America (6 lessons) |
WhareT Hemisahers, Troplcs, Countrisst
B zanes, climate, papulEtion, physical &
human featuras, physical ragicns

Sauth America (& lessons]
Indigencus peopla of tha Amazon,
defarestation, tme zones,

‘DT~ techanical Systems: Pusieys or Gears-:
Joirground ride with geors or pulioys 2.4,
carousel, Farris whoal controdable toy vehicie
with gears o pulieys

At
Artists: Jean-Michel Basguiat, Banksy
(Painting = Colour Thecry]

Fiald work ... arintesring,
rmapping, compsss,
6 grid raference

On: nteering course

Mayan Civilisation [7 wazhks)
‘Who wara they? What was lifa ke? Farming,
faad, baliefs and legacies

AFE: Mayans
Fredarick Catherwaad, Mayan Art, Frida Kaflo
Cross stitch & waaving

Mayan zeulpturs, clay tils

fabric shapez fincluding CAD
camputar-sided design design
& make 3 strang bag cut of
recyced clothing

Miatarials and canstruction —
cutting and shaging wased —
Making Bird Baxes

o7 Taxtiles: Combining diffarant |
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Manford’s Curriculum Diagram

Manford’s Curriculum

- -
Our Vision
We believe that Manford children are amazing young people.
We aim to support their development by ensuring they have excellent educational experiences which encourage a love of
learning, a pride in all they do and build memories that continue to influence their lives in a positive way.
We want to empower them to know that they have the capacity to make great decisions and to change the world.

School Motto

‘Believe in yourself’

School Values
‘Respect, Res'llien@ Responsibility’

Manford’s Motivators
Global Identity Global Possibilities Global Citizen

Golden Threads Understanding your place in the world Aspirations for their future Inspired by role models \ \._,_-'__.»-/'
. ) U | Golden Threads
History B
Geography

Curriculum Breadth

Society/Culture National Curriculum (Stand-alone subjects) and SMSC, PSHE, British Values
What was life like? Settlement & Population

P | Subject Concepts ' ) < ccainabil
\ The key disciplinary aspects of each subject, repeated in each unit of work . Nl iy

Including Empire

- Creating historians, artists, geographers, musicians etc '
Legacies
Curriculum Progression
The definitions of what is expected within each year group relating to the subject concepts. boL e el

Questions for learning and Learning Intentions stern from the prog) on in skills and knowledge grids.

el CLIEILEL Text Progression Maths & Geography Approach I e
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IMPACT

Teachers assess the impact of the taught curriculum using the subject specific progression maps
which are linked to Sonar. Also, the children’s understanding of the ‘Golden Threads’ within
History and Geography will be assessed.

Within each unit of work there are lessons identified as assessment pieces, the outcomes of these
will support the teacher in making a termly judgement. Assessment will expect pupils to have
sustained mastery, that is, they will remember the content and be fluent in it.

The impact of our curriculum developments will enable us to identify required prior knowledge and
to support schema development through our ‘Golden Threads’ which will improve retention of
knowledge and provide cultural capital-enabling children to access more difficult concepts and texts
and ultimately prepare them for success at secondary school.

Subject Leaders

Every term each subject leader is expected to complete a whole school data analysis of their subject
in order to identify gaps, year groups where children are performing significantly below
expectations/exceeding. Leaders are expected to identify next steps for their subject and carry
these out over the following half term in order to improve teaching and learning in the identified

areas.

Home->Primary Age-Related Overview- select class- Select Autumn 2- Select your subject d 5
MANFORD
Foundation Assessment Analysis- Art PRIMARY SCHOOL
Autumn Term 2025
Class % % Just % % Above Data Commentary: (Patterns, gaps, consistency within year
Below At Securely groups, school overall standards)
At
1)
1R
2C
2M
3CA
3w
aM
Next Steps:
4K
5BC How are you going to raise standards?
SN * Questions raised from the data:
6F
GHA e Support to be given to teachers (planning, progression, skills etc):

Lesson Obs/Learning Walks/PPA attendance/staff drop-ins/staff

Subject expectations across the school- know more, remember st
[ S

more

__%of pupils will be Securely AT within by the end of
2025 - 2026.

21



Planning Expectations

At Manford we have clear expectations in terms of the amount of planning that is required by teachers.
Plans are produced to ensure the children are provided with a high-quality education that prepares them for
the future.

“”Where written lesson plans are deemed appropriate, their purpose and audience should be made very clear:
the fundamental purpose of planning is to support effective teaching in the classroom.”

Curriculum aims:

- Our curriculum intent and implementation are embedded securely and consistently across the school

- Everyone has a firm and common understanding of the school’s curriculum intent (what you're teaching
pupils, as well as why you're teaching them that) and how it's being implemented, including your role in that.
- Lessons contribute well to delivering the curriculum intent

- The curriculum, schemes of work, lessons and work given to pupils, over time and across the school,
consistently match the aims of the curriculum, and are sequenced and planned effectively so that pupils
know more, can do more, and remember more. With the aim to gain sufficient knowledge and skills for
future learning and employment

- Teachers' pedagogical and subject content knowledge is good.

- Planning clearly builds upon prior knowledge understanding through progressive documents within each
subject

- Pupils' work and outcomes are good, including for specific groups (most disadvantaged and SEN)

Weekly Expectations Yearly/Termly/1/2 termly Expectations

e Maths planning on slides e Year group- Yearly Overview

e English planning- with phonics LCP e % termly History/Geography Plan
reference for R, KS1 and Y3 as required e ¥ termly other subjects Curriculum Plan

e  Curriculum overview is e Take-away Homework Menu
annotated/added to as a result of prior e Half Termly curriculum Parent Letter-
teaching/child questioning new format

e Timetable with specific timings per class e Knowledge Organisers at the start of

e Individual SEN planning each subject

(History/Geography/Science)
e English LTP and text overview
e Maths MTP (White Rose and NC)

All Half Termly Planning for all subjects to be saved in Teacher Resources- Curriculum— Half Termly Planning
2024-2025- Year group folder. All planning templates can be found here as well and must be used.

All plans due to be handed in/on

Schemes used to enhance our curriculum:
the Network

Teacher Resources- Curriculum-Schemes of Work
PSHE- Jigsaw (online Portal- see section in the handbook (x2 sessions per we{  Eq weekly plans ready for year

Computing- Purple Mash group partners before teaching
Online Safety- 2BeSafe online (Purple Mash) on the Monday

RE- Redbridge Syllabus
PE- Cambridgeshire Scheme of work (TR/Physical Education/Scheme 21-22) | 'z termly written and prepared

French- Rigolo the week before each half term-
Music- Kapow teachers then have time to adapt
See Year 5 half termly planning for examples of how to. for their class etc

All planning to be discussed and
mapped out during PPA/planning
22 time as a team.




